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ABSTRACT

The globalization process imposes itself at alndd®rent spheres, and more specifically at thecatlanal level,
in order to enhance the foreign language teachimglearning. The Algerian context shows that ther flanguage skills
are still taught on the basis of competency-bapgdaach (CBA) henceforth. Although, the recent gjesnthat have taken
place at the level of Algerian middle schools (setkgeneration programs). However, most EFL learaessnot able to
write appropriately and adequately. The reasonraeltis, is that most EFL teachers do not enhahe& teaching
process, through promoting reflective teaching.r&fwee, this research paper focuses on reflectigetige for exploring
the difficulties in writing, and the extent to whiaeflection can be used as an alternative wayviercome those
deficiencies. The present work is an exploratorplygsis of the situation regarding the teachingfre®y process,
among Algerian secondary schools. The main resfiltkis work revealed that EFL learners showed feciéacy in their
writing in both form and content in their writtemgaluctions. Besides that, EFL teachers faced mésyaoles such as
crowded classes, with mixed abilities studentsck bf an awareness among reflection and how tmgt® it. This study

also affirmed that reflection can be considered agy to improve the teaching/ learning process.
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INTRODUCTION

Significant changes have taken place in the Algeeducational system, because the English langhage
become necessary at almost all spheres, in tladlbiws the interaction with foreigners, and simfilis foreign language

has imposed itself in the Algerian context, becauiserather not an implementation.

The teaching / learning process requires the irraknt of learners, and the interaction of teachHerdact,
Algerian EFL teachers do not receive any trainingorder to teach the four language skills, for potng their
professional practice. This led to EFL learnerdéounable to learn the target language skillsenisty and speaking,
reading and writing. Thus, many educators prope8ieative teaching in order to encourage languagehers to improve
their practices, develop their own experiencesstrant their knowledge, innovate and provide cxégti and show their

own beliefs and attitudes, because it is not agnaftwhat to teach, but in fact, how to teach.

Most of EFL learners in nearly all Algerian secorydachools show a strong difficulty to handle thiearning
process. They face a strong obstacle mainly inmgiinto the target language. From the other daleguage teachers are
blindly followed by their traditional teaching ptaes, assumptions, beliefs and they still unablérid appropriate ways,

and alternative plans to help their learners fbetier improvement in writing correctly and appiataly.
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56 Radia Bemnansour-Benyelles & Ismehen Hayet Megnafi

Therefore, the main objective of that research papeonsidered as an attempt to which reflecteaching may
enhance the teaching of the writing skill in theLEfassrooms, and to examine the major problemadféy teachers and
learners in the writing skill. Then, there might dmme suggestions and solutions, in that way aflepractice would be
an applicable way used by language teachers toléndimel learning process of their students. Congatydt is rather

important to investigate the following researchsjigms:
* What are the difficulties Algerian secondary schebBL learners face in writing?
e What are the obstacles faced by Algerian EFL teaclvben teaching the writing skill?
» How can language teachers stimulate reflectioraching writing?

The above mentioned research questions will helgxplore the teaching/ learning process in the wdge
secondary school context. For that reason, thidystends to explore three major steps; firstliydatls with the learning
difficulties of the writing skill. Secondly, it irastigates the teaching obstacles of writing. Fynall provides some
practical suggestions and mainly focuses on thenption of reflective practice among educators tpriowve the teaching

of the target language in general, and enhanciagethching of the writing skill in particular.
LITERATURE REVIEW

The present literature has been devoted to digewsfundamental concepts which are; what is megniiting
in the teaching / learning process, and the progkssflection in English language and educatiomjdi scholars do agree
that the writing skill is considered to be the mdifticult ability in relation to other skills anthost educators left it at the
end in their teaching. It is also seen as a pragriskill in addition to speaking, although theg @ontrasted and divergent

in some points, but they share a great importamdéeairning the target language.

Harmer (2004:03) claims that: “spoken language, for a child, isuaczf naturally as a result of being exposed to
it, whereas the ability to write has to be conssipuearned.” From this quotation, the writing $k# considered as a

learned process, however, the speaking skill maaceired from infancy as a natural matter.

Therefore Crystal (2006:257)adds that the writing process requires some \agigraphic symbols as a means of

communication, in that way, it would be observabl¢he readers.

Moreover, three important approaches have beemtake consideration among many educators, in otder

teach the writing skill stated as the followinge throduct, process, and genre approach.

The product — oriented approach focuses on thé fireduction of the writer, and does not take thecpss of
writing into consideration. This final productiom$ a relation with imitated texts previously praddby the instructor.

White (1988:05) considers this approach as a dalssiodel of writing summarized on the followingdie 1:

Study the model Manipulate elements Produce a parallel text

| )| Y

Figure 1: Classical Model for Writing

The first phase of the model is about analysing studying the rules, content, and sentence streiat@ithe
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language. The next phase, requires an analysiseo€dmponents of the imitated text. The last phtse learners are

instructed to provide an imitated text, with noatiety.

The genre- based approach, on the other hand,pieedgn order to achieve a certain contexts, aedres,
or simply writing with purpose. In this contex®jchards (2003:18)says that: “we write something to achieve some

purposes: it is a way of getting something done.”

By mean of purpose is the link to the target situmtFor example, the writer may face different g@snsuch as

writing letters of complaints, apologizing, invitat, application, writing recipes, and selectinffedient types of reports.

However,Byram (2004: 236)argues that this approach ignores the self-confideof writers, and it leads to

minimizing the abilities needed in order to forne ttontent.

The process- oriented approach comes as a reaganst the shortcomings of the product-orientear@ach.
In this approach, writing follows certain stepsisitnot only an imitated version of a previouslydied text. Therefore,

Tribble (1966: 39) provides the following model, in order to mentitie stages of the writing skill.

Pre-writing
Y
Composing
Drafting )‘
Revising )
Y

Editing

<%

<%

&

Publishing

Figure 2: The Process of Writing

According to the abovementioned, adapted model ffoilble (1966), the process of writing, requires from the
writer to brainstorm first, and choose a thementériest, collecting data and improve an outline @an. Secondly, the
learner should produce a draft under the supervisioan instructor. Then, revising the drafted i@rsthis phase may
provide some modifications of data, omitting thenecessary ideas. At the end, the edited phase sipythe writer to
check the content in terms of vocabulary, and meickaas well. The last version, which is the puiitig phase is

considered as a fully designed production readijeaeaders, with a treatment of all mistakes.

It is the role of the teacher who has to develapthaching practice in order to stimulate the raspe of his
learners towards learning. In this way, teachercation may induce some pedagogical ways and steastéigat enhance

the teaching / learning process, and this can betbrough reflective teaching.
In this context,

Reflection means thinking about what one is doirlijentails a process of contemplation with an opesss to
being changed, a willingness to learn, and a sewdaesponsibility for doing one’s best. Perhaps ghprocess

seems natural, and indeed, it may be; but it alszsps a challengelay (2003:01)
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The above quotation stresses the most importanirEsaof reflection. Firstly, it is considered apracess that
carries a quality that influences the reflectioagtioner. Therefore, when the instructor providgsvaies, or some writing
tasks, he does not have to focus at the surfaes, lewt he may mark the progress of his learnarsyder to increase the

learning process.

In language teaching, the two terms of “teachenimng” and “teacher education” are of central patese two
terms describe the educator who is either undemptbeess of reflection or not. The following tallleaws a clear-cut

distinction between teacher education developmiEBD] and teacher training.

Table 3: TED versus Teacher Training (Benmoussat,d03)

Teacher Training TED
e The ministry directs the teacher traininge  TED is sponsored by himself
e Course structure is already defined e Course structure has developed through operatimhp@cedures

e Total lack of professional practice « Developing solutions through professional experenc
« Blindly guided by an imposed syllabus| «  Fixing the syllabus in cooperation with contribwtor
» Absence of critical thinking. * Awareness and critical thinking

Teacher education development has to promote thestc dimensions. Firstly, reflection-in-action wde
language teachers provide an immediate and quackioms sometimes are subconscious to the obsthelebe may face
inside the classroom. For example, the teacherfa®ysituations that are ambiguous, when he irtstrugvritten task and

suddenly he recognizes that EFL learners are Idhigig concentration.

Secondly, reflection—on-action could be conducteith@ end of the lesson, or at the end of the Hay.a process
where language teacher takes it in order to cheukhwvevel is best performed. It is also consideasda sequence of

action followed by thought.

Schon (1983;1987)posits the view that when the teacher finishes whitten task provided to his learners,
he needs to take into consideration an insightep,sthat asses his professional practice. Aftertrether dimension that
is rarely carried out by language teachers callfteation-for-action involves the thought that prdes the action.

This dimension is considered as a more practicd) because it guides the instructor to well-manafgéure practice.
THE STUDY

The objective of this work is to investigate EFladbers and learners perceptions. These informavis been

randomly selected, in order to make accurate datda the generalization of the research findings.
Research Method

The researcher in this phase opted for a case sfopipach. It investigates the obstacles that tlaedeaching /
learning process, by taking the case of both ERichiers and learners in the Algerian secondary $&hdbough this
method does not provide a total representativersase it ensures only the interpretation and thelysis of the

uniqueness as far as the informants and the cenaestconcerned.

In this paper, the researcher tries to describéethehing and the learning situation in Algeriacoselary schools,
and then trying to explain and explore the teactobgtacles in learning difficulties in relation te writing skill,
and finally proposing some solutions and lookingtf@ way in which language teachers opt for réiffecteaching in their

pedagogical practice.
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Sources

In this practical phase, the researcher has usediety of sources that can help him in identifythg difficulties

of writing. The informants that are the represeritethis research work are; EFL language teaclaerd EFL learners.
EFL Teachers

Three Algerian EFL teachers have randomly chosem fboth genders (males and females) in one Algerian
secondary school, that are in charge of the treeeld (first, second, and third year) literary atns. These teachers vary

in terms of experience between four months to tars.
The main objectives behind choosing EFL languagehers because:

e They are considered as the most aware and consaidhs obstacles that face them in their teachilegrning
process.

» They are conscious of the challenges in order t&§é learners for their Baccalaureate exam.
» EFL teachers try to help their learners overconed thriting difficulties.
EFL Learners

Twenty Algerian EFL learners have been picked flmth genders. They have studied within the samensiscy
school, and they nearly share the same educatisoeikl, and cultural backgrounds. The main redsshind opting for
the aforementioned EFL learners is that they areeravare and they know what they lack. They are keking for

developing their ability in writing. They possessre insights into their weaknesses and strengths.
Data Collection Methods

The researcher in fact, has followed an explorataise study for investigating reflective teaching & see if it
is applied in the classroom practice, and the éxtewnhich it is used in order to teach the writsidll for overcoming the

learning deficiencies.

A triangulation of research methods have been o$dmbth quantitative and qualitative data, in ortteprovide
generalizability and reliability of the researchdings. In this way, the research instrumentsdhatused in this work are:
a questionnaire for EFL teachers and another ondefrners, in addition to that a classroom obg&maas another
research tool, as being clarified on the belowrgu

Data Collection Methods

Figure 3: Data Collection Methods
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The Questionnaire

It is considered as a set of questions that haee heed in the written form. The researcher optsiich a kind
of tools because it is considered an effortlesshotktand it is much more easier for collecting data faster way
Dorneyei (2007:101).

The first questionnaire has been designed to lagegte@achers and the second one has been seleckfelto
learners. In fact, a variety of questions have bessd; closed-ended questions, multiple choicesiteand open-ended

questions.
Classroom Observation

This research tool is beneficial in a way thatriiypdes the investigator of realizing what is hapge inside the
classroom in order to determine the interactiombet EFL learners and language teachers, as wiiedsehaviour of
both of them.

In this way,

Observation is fundamentally different from questiy because it provides direct information rattrem self-

report accounts, and thus it is one of three ldeia sources for empirical researcbBornyei (2007:178)

In this case, the investigator opted for a raticgjes classroom observation, for the sake of expiptie extent to
which Algerian language teachers instructs anccansidered as reflective practitioners, in additioithat, to see if these

EFL teachers interact with the writing difficultiestheir practice.
Triangulation

The researcher has used a combination of data esresearch instruments) in order to verify theeagch
findings. Triangulation is often used in order tow that there are two or more research methodsisee in this work.
This is for the sake of checking the research figdj and to get concrete and reliable data. Treorebehind opting for a
triangulation of methods is that the researchertsvém be more confident to use a variety of methibdsugh a cross

verification.
RESULTS

Through the use of different research instrumenterder to look for a detailed analysis of thesm@gh questions
and hypotheses. Therefore, these instruments gasleaa image for reflective practice, and materifals teaching /
learning the writing skill. The results obtaine@ &elow presented in this section, according tatbeementioned purpose

of the research work.
Awareness about the Writing Difficulties of the Stulents

Almost 100% of language teachers show that theyaes@re of the problems and difficulties faced bgekian
EFL learners mainly in their writing practice. Therpose behind asking such a question is in olézst the awareness

of these teachers among their learners.
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Figure 4: Teachers’ Awareness of the Learning Diffiulties in Writing
Teaching Obstacles Related to the Writing Skill
The aim behind this question is used for the sdkexploring the various types of teaching obstathes face

Algerian EFL teachers when they teach the writikif. 4n fact, figure 5 represents that the majpiif EFL teachers with

almost 75 % opt for mixed ability classes, and imitthe same rank, the attitudes of EFL learnerschvtare totally

negative towards writing.
=
| I =

MIXED ABILITY CLASSES ~ NEGATIVE ATTITUDES LACKOF AN EFFECTIVE INAPPROPRIATE WRITING
TOWARDS WRITING TECHNIQUE ACTIVITIES

Figure 5: Teaching Obstacles Related to Writing

Teachers’ Perceptions about the Learning Deficienes in Writing

The purpose of that question is to test the esttewthich these EFL practioner perceives the writlif§iculties of
their learners. Thus, figure 6 below shows tha¥®Was given to both items of language transfer ftbenmother tongue,
and even to lack of cohesion, in addition to tlia¢, same percentage of 50% was devoted to an imge sentence
structure. Therefore, 33.33% was selected for lpotblems in the outline of writing, and coherenteachers even
mentioned that almost 16.66 % of their learnersenade of unsuitable vocabulary.

00
33.33% 33.33%
i1 =01

LANGUAGE INADEQUATE  INAPPROPRIATE  UNSUITABLE LACKOF LACK OF
TRANSFER L1 OQUTLINE SENTENCE VOCABULARY ~ COHERENCE COHESION
STRUCTURE

Figure 6: Teachers’ Perception about the Writing Déiciencies

Writing Difficulties of EFL Learners

The following pie-chart illustrates that 90% of Elarners mention that they face a strong defigienavriting.

Others, the minority of 10 % showed that they dbface obstacles when writing into the target |aaggu
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Figure 7: Learning Difficulties in the Writing Skil |
Types of Writing Difficulties

80 % of EFL learners state that their writing ditfities are mainly related to grammar uses as;lpnolof tenses,
adverbs, sentence structure. In addition, 65 %hefréspondents opt for the organization in selgdiippropriate outline,
identifying the topic sentence in their written goations. Almost 25 % of the informants select feabof mechanics as a

third common type of writing difficulty, as shown figure 8 below.

GRAMMAR AND USAGE MECHANICS ORGANIZATION

Figure 8: Types of Learning Difficulties
Classroom Observation Results

The main objective behind using this tool, for gagndata about how EFL teachers instruct the writigsk,
and the extent to which reflective teaching is ussile the language classroom. The researchérisiphase, has divided
the observation into three phases.

Phase One: Learners’ Behaviour

Motivation does not exist among EFL learners, naisgsrooms, lack of interaction between languagehters
and their learners. These teachers do not provatenimg —up. Few learners participate and show tarast in order to
study. There was a total lack of group work, beeanfsthe big number of learners. The use of theherotongue (L1),
and sometimes French (L2), and the language teddesrnot prohibit that.

Phase Two: Teachers’ Behaviour

EFL teachers try to control their classrooms, haawvethey did not show to their leaners how to gatfega from
the other skills of language. In fact, there iotltlack among the use of ICT’s in teaching wgtiWhen the teacher
provides the instruction of the task, he did nageslie all the learners. Only excellent studentshard workers, and the
weak ones are not asked to do a trial.

Phase Three: The Classroom Settings

The investigator provides a short description ef thassroom settings, the first thing to noticéhet there were

an over-crowded classes that vary between 44 Gillearners inside one class, that made the leanpingess more
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difficult. In addition to that, it was rather impmble for the teacher to make them work in pairstonulate a discussion.

Classroom management especially the sitting wasvathtorganized and totally ignored.
MAJOR FINDINGS

The data that have been gathered from the resdasttuments such as (questionnaires and classroom
observation) have been analysed quantitativelyuatitqtively. The researcher is going to discuss iaterpret the major

findings.

The results obtained from teachers’ questionnarealed that the main obstacles in teaching weserdzd
classes, and the EFL learners vary in their lef/@roficiency in terms of understanding the instime of the written task.
In addition to that, the problem of controlling dle learners, providing guidance, and assessnifettiedr written
productions. Therefore, EFL learners perceive atieg attitudes towards the English language ireganand the writing
skill in particular, and this due to the lack oftimation. Additionally, Algerian EFL teachers areaxe of the deficiencies
faced by their learners, but there were a complbsence of providing techniques that stimulaterairdorce the teaching
of the writing skill. In fact, there is a need @ké into consideration ‘teacher training’ in orderimprove the teaching
proficiency and therefore helping EFL learners. Tin@ing activities or the written tasks do not fiite required level of
these learners. These latter are not able to hahdle learning, and taking responsibility, in orde be autonomous

learners.

The major deficiencies in writing among EFL leameare mainly related to grammar rules, and its eisag
They have a total lack in the organization and streicture of writing, for example, outline of wrg, the use of
mechanics; punctuation. Besides that, EFL leame&re not taught how to consider the form and theestt in writing.
There is a strong realization among Algerian ERicteers of the difficulties faced by their learndngt they are not aware
of the process of reflection that may be conside®dn alternative way to overcome those writirificdities. Therefore,
EFL learners need reflective teachers to be autonsrtearners. They even need interesting, andbdeiitapics to write

about it that also fit their required level.

The main results obtained from the classroom olasenv is the behaviour of both the learners andhess.
Learners were not motivated, or interested withttipécs provided. No attention provided to the pre of the teacher or
the delivery of the lesson. There was no respomseite after the instruction of the written ta3ke only interaction of
these learners were given through the use of thdaendongue (Arabic) or through the second langua®€French),
and prohibition was not offered by the teacher.e RAfgerian educational approach of secondary sshaold mainly the
English language is taught under the competencgebagpproach (CBA), and language teachers followdbli the
principles provided in this approach, without pdirg creating, with no innovation, with any use laformation
Communication technology (ICT’s). In fact, there dsvareness among EFL teachers about the writinficulifes,
but there is no positive step to overcome thestngrideficiencies, because there is no rationalerantanguage teachers

to what extent reflective teaching may save thecgss of teaching / learning.
SUGGESTIONS

The researcher tries to provide some suggestionsrder to guide Algerian language teachers to beemo
reflective, and to overcome the writing difficuliiéen the teaching / learning process. It is veryciad, that EFL teachers

would rely on the process of reflection this mekl@ning from their experience. EFL leaners needeanotivated and
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directed through suitable writing activities. Hare some pedagogical implications as a form ofstés&t may be used by
teacher education development are stated undéoltbe/ing points provided byArikan (2006):

* Academic Readings; language teachers have to grdtieir learners by relevant course books, and eawid

handouts. In this way, the quality of written protions may be improved.

» Peer reviewing; EFL learners may provide feedbaokach other through the exchanging of written petidns.
The role of teachers relies on mentioning the grgdiriteria. Then, language teachers may reflectheise

assessments.

» Pair work and discussion; after providing the instion of the written task, the teacher is requi@discuss with
his learners the nature of the instruction provid&then stimulating the discussion, the teacher begpware of
the difficulties faced by them.

* Writing journals; includes remarks, questions, riegting comments, evaluations, in order to shawth their

instructors. Because the observation of the teadkerot enough.

In addition to that, a set of applicable teachiechhiques are suggested below, in order to make&#whing of

the writing skill more relevant:

e The use of pictures: the teacher may rely on tletups of textbook and paste it on the blackboand, then
stimulating discussions. The teacher may offer egolup with a picture, or the learners may shaedr thwns,
and they express the ideas tackled, and teachsgrsupaort their imaginatio(Raimes, 1983)

» The use of language skills: this can be througimbtarming and a free expression of ideas. Thehtrakere, is
not allowed to correct mistakes, writing withounsaering grammar rules / mechanics, spellingsMareover,
it can also be through dictating a passage reatidyeacher slowly and in careful way, and therlees have to
be aware of each word uttered. It is very cruathow to EFL learners ways to summarize the rimygbrtant

points and the way to take no{@aimes, 1983)

e The use of practical writingRaimes (1983: 83 — 84%uggests some practical techniques in order tcEgét

learners engaged in the target language. Langwemhdérs may rely on these techniques summarizeétdeas
following;

» Letters: such as letter of application, invitatiapologize. These kinds of letters convey a lohfdrmation

in terms of sentence structure, function, vocalyuand stylistics used.

» Lists: EFL teachers may instruct their teachergrtmup words according to a specific category, dgsg

lexical words according to their alphabetical order
» Daily notes: or journal writing that includes sumtea, daily writing activities.

CONCLUSIONS

The globalisation process enhances the statuedEniglish language. It gives a high developmenhénfield of
English language teaching (ELT), by permitting laage teachers to cope with the contribution wita tifferent

approaches. Furthermore, by creating an environnteit best fits the competencies of EFL learnershef required
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language skills; listening, speaking, reading amidivg. Thus, it is recognized that Algerian EFlataers are not able to

handle their learning process, and therefore, treyunable to write adequately and appropriatelyaddition to that,

language teachers do not even perceive what rigfetetaching would mean.

This paper tackles different phases, it provideth lthe theoretical and practical parts, as farcaacerning the

writing skill and the process of reflection. At thed, some suggestions and pedagogical implicaticngrovided in order

to rise both students and teachers awareness, anovércoming the difficulties in the teaching Atdeing process.

The investigator conducted an exploratory caseystelying on two research instruments; questiorfor EFL teachers

and learners, and classroom observation. The rfiaglings revealed that EFL pupils faced a stronficéincy in both the

form and the content of writing. In addition to tharoblems related to grammar rules, mechanicineu organization

and structure of writing. EFL teachers faced mahgtacles such as mixed ability classes, and lackwafreness about

reflective teaching, and how it is applied to owene the writing deficiencies and lack of innovation

The process of reflective teaching is still debltahnd this paper does not tackle all the prirsighat best suit

the teaching pedagogy. Therefore, it deals to éurtlesearch such as; to what extent my refleceaelting enhance

reflective learning? How it may develop the crititanking of the learners?
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